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Abstract— The idea of prosperity has acquired consideration in the instructive writing over the long haul. Educators all over the 

planet are departing the calling since they see their prosperity being transformed into remains. Educators&#39; deficiency of prosperity 

influences them and different entertainers in the instructive framework. This paper means to see instructors&#39; feeling of prosperity 

from the perspective of the build of making a difference. 30 Libyan learners Elementary Level educators were consulted for this 

subjective review. The paper results propose that instructors have encountered a deficiency of their feeling of making a difference — this 

feeling of making a difference influences their general degree of prosperity. On the off chance that educators don&#39;t feel esteemed or 

feel they can&#39;t add esteem, they won&#39;t work soundly. I recommend that recover their feeling of making a difference and 

increment their feeling of prosperity, educators need to foster a sense of local area further. 

 

Index Terms— Making a difference; Sense of Community; Collaboration; Professional Learning Community. 

 

I. INTRODUCTION 

The idea of prosperity has acquired consideration in the 

instructive writing after some time. There is an agreement 

that this complex develop ought to be examined at various 

levels. Despite the fact that prosperity has been perceived to 

be an individual characteristic that is part of the way 

organically still up in the air, there is presently an agreement 

in the writing that the build is likewise social and aggregate 

(Huppert, 2009). Prosperity is consequently not generally 

perceived at the singular level, &quot;it is a liquid idea 

impacted by connections, situated ness, efficiency and 

commitment to life encounters&quot; (Price and McCallum, 

2015, p. 196). For this review, prosperity will be perceived 

following Ryan and Deci&#39;s (2011) conceptualization of 

the term; prosperity alludes to &quot;open, drawn in, and 

sound working&quot; (p. 47). 

Educators&#39; prosperity is a multi-faceted develop, 

then the answer for the issue should probably consolidate 

techniques that don&#39;t just zero in on either the 

individual, the social, or the aggregate levels. Running 

against the norm, assuming educators&#39; prosperity is to 

be improved, endeavors ought to recognize that instructors 

could benefit assuming the calling were more cooperative 

than it presently is.In expansion to expanding educators&#39; 

degree of coordinated effort, instructors could likewise track 

down various instruments to build their degree of aggregate 

strengthening, just when will they have the option to 

challenge the underlying, situational, and relevant elements 

that influence their in general level of prosperity. The 

verticality that described the school system ought to be 

changed for greater horizontality, appearing in more group 

working in schools. Besides, fostering a more grounded 

feeling of local area among instructors could decidedly affect 

their prosperity (Pearce &amp; Morrison). 

In this way, in any event, while prosperity has gotten 

expanding consideration in the writing of various disciplines, 

subjective exact examinations about its sign are as yet 

required. One of the issues that add to the absence of 

subjective exact examinations that investigate the build of 

prosperity is connected with the intricacy and the relatedness 

between prosperity and different develops like organization 

(Biesta and Tedder, 2007), self-assurance (Ryan and Deci, 

2011), self-viability (Bandura, 2006), and independence 

(Pearson and Hall, 1993), to give some examples. 

In this way, prosperity is a meta -develop or an umbrella 

term that envelops numerous other mental builds. Despite the 

fact that there are significant instruments to quantify 

educators&#39; well-being using quantitative systemic plans 

(for instance, Collie et al., 2015), there is a hole in the 

subjective writing to archive business related encounters that 

influence educators&#39; well-being. 

This paper tries to take a gander at the meta-develop from a 

more infinitesimal focal point. In this manner, given the 

slippery idea of prosperity, this paper plans to research 

prosperity from the perspective of making a difference. The 

reasoning for utilizing the build of making a difference 

understands two principal reasons. First and foremost. 

Utilizing the focal point of making a difference assists us 

with zeroing in on business related signs of educators&#39; 

prosperity in educators working in primary schools.; limiting 

the extent of examination, utilizing a more limited develop, 

for example, making a difference, raises the possibility of 

subjectively evaluating instructors&#39; feeling of 

prosperity. Furthermore, notwithstanding the instrumental 

job that the develop of making a difference needs to acquire 
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knowledge of the develop of prosperity - comprehended as a 

meta-build , taking a gander at the job of making a difference 

will assist us with understanding whether educators&#39; 

mental requirements are being met. A few creators have 

certified that making a difference influences others' lives 

(Amundson, 1993; Connolly and Myers, 2003; Rosenberg 

and McCullough, 1981; Schlossberg, 1989). Making a 

difference, Connolly, and Myers (2003) specified, has to do 

with "the significance of being required, of being vital to 

other people, and of feeling that others are keen on what 

people say and do" (p. 153). Despite the fact that a few 

observational examinations have researched the build of 

making a difference in A few creators have confirmed that 

making a difference influences others' lives (Amundson, 

1993; Connolly and Myers, 2003; Rosenberg and 

McCullough, 1981; Schlossberg, 1989). Making a difference, 

Connolly, and Myers (2003) specified, has to do with "the 

significance of being required, of being essential to other 

people, and of feeling that others are keen on what people say 

and do.  

II. LITERATURE REVIEW 

Rosenberg originally begat the develop of making a 

difference in 1981. In one of the essential bits of the field of 

making a difference, Rosenberg and McCullough (1981) 

contended that "The individual low on making a difference 

feels unessential, immaterial, or fringe in the personalities of 

others." Rosenberg and McCullough distinguished four parts 

of making a difference: consideration, feeling of significance, 

reliance, and appreciation. Consideration had to do with 

feeling seen by others. Individuals need to feel they are being 

stood by listening to; they need to feel they have a voice. The 

second part of making a difference is the feeling of 

significance, and that implies that somebody thinks often 

about you; it needs to do with feeling huge and esteemed. The 

third part of making a difference has to do with reliance; this 

is the possibility that you matter since others rely upon you. 

You make a contrast in the existences of others. Finally, the 

fourth is appreciation; you really want individuals to feel 

thankful for your activities. Individuals need to feel that 

others recognize what they do. 

Gordon Flett (2018) has likewise added to the making a 

difference field. As indicated by the creator, a basic quality of 

making a difference is that it is a modifiable idea; making a 

difference can be advanced what's more, changed. Flett 

likewise remarked that in any event, while making a 

difference is about oneself and the person's character, it is 

likewise about connections. The creator contended that 

making a difference fulfills the need to feel associated with 

others. Strangely, Flett et al. (2012) investigated the contact 

focuses among 'making a difference' and 'compulsiveness.' 

The creators contended that individuals who feel they don't 

matter as a rule have an unreliable connection style. Some 

even think they possibly matter assuming that they are urnal 

of Professional Capital and Community 'great.' When 

prompting the mission for flawlessness, the absence of 

making a difference could cause trouble and dissatisfaction. 

Prilleltensky (2019) further fostered the develop and made 

sense of that making a difference includes two principal areas: 

feeling esteemed and adding esteem. One pivotal 

commitment of Prilleltensky to the develop's 

conceptualization was its attention on its 

multidimensionality. 

Making a difference isn't just private however social and 

group. Accordingly, that's what prilleltensky contended 

making a difference makes the two people and networks 

prosper. Additionally, that's what the creator specified "for 

making a difference to emerge, certain virtues should be 

available … social orders should accomplish an harmony 

among values for individual, social and local area prosperity" 

(p. 2). Assuming we need to work on educators' feeling of 

making a difference, we ought to zero in on people, logical 

powers, and power elements that add to them. Thus, making a 

difference is about the individual and the connections 

between people. It likewise has to accomplish with the work 

conditions and the local area's qualities in which the people 

work. Prilleltensky (2019) added that, from one perspective, 

feeling esteemed is associated to the sensation of 

acknowledgment; people feel esteemed when their work or 

endeavors are perceived. 

Then again, adding esteem is associated with having an 

effect; people feel they add esteem when they see their work 

influences. Educators communicated needing to have an 

effect, which drove the greater part of them into the calling. 

Additionally, Teachers need to feel associated with partners 

furthermore, feel they can work on one another's work. 

Instructors need to feel part of the school system furthermore, 

be esteemed for their commitments to other people, 

particularly their understudies (Walton and Wilson, 2018). 

Prilleltensky (2019) made sense of that the feeling of having 

a place is one of the mainstays of the build of making a 

difference; correspondingly, Baumeister and Leary (1995, 

refered to in Prilleltensky, 2019) guaranteed that 

"belongingness can be practically convincing a need as food" 

(p. 498). These two of making a difference (feeling esteemed 

and adding esteemed) are cooperatively associated and 

reliant.  

Therefore;'mattering' gives off an impression of being a 

mental develop that has to do with an individual settled in an 

endless number of relations. Making a difference is a develop 

that is "key to the self-meaning of the vast majority" (Flett, 

Khan and Su, 2019, p. 668). To show the importance of the 

build, Flett, Khan, and Su (2019) portrayed that: 

"The possible meaning of feeling huge is shown by the 

way that self-destruction avoidance programs in the USA are 

focused on the topic 'You Matter' and this subject has 

previously been integrated into self-destruction anticipation 

endeavors at schools and colleges in the USA and somewhere 

else" (Flet, Khan and Su, 2019, p. 668). 
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Prihadi, Chang, and Lyan (2021) enlisted 354 recent 

college grads to investigate the job of making a difference, 

responsibility, and business direction on youthful specialists' 

feelings of anxiety. The creators' discoveries recommended 

that making a difference assumed a huge part in safeguarding 

recent college grads. urnal of Professional Capital and 

Community emotional wellness. Essentially, Flett, Khan, and 

Su (2019) took a gander at the effect of making a difference 

on school understudies' emotional well-being. The creators 

tracked down that more significant levels of making a 

difference were related with lower melancholy levels. 

Besides, Flett et al. likewise contended that higher making a 

difference levels decreased self-destructive ideation among 

undergrads. Flett (2018) examined the psychological 

wellness issues of youngsters and teenagers in schools. In 

that review, Flett gave specific consideration to the 

connection between school understudies and grown-ups. The 

creator reasoned that creating sentiments of making a 

difference worked on understudies' psychological well-being 

in schools. Kumpasoğlu investigated the relationship among 

melancholy and making a difference. For that review, the 

creator studied 343 understudies from the Center East 

Technical University. The creator speculated that making a 

difference would be contrarily connected with 

discouragement; the review affirmed that more elevated 

levels of making a difference diminished sensations of 

sadness.  

Additionally, Wight et al. (2015) additionally tracked 

down that more elevated levels of making a difference 

diminished the levels of misery among midlife and more 

established gay-distinguished men decreased despondency. 

Washburn, Richards, and Sinelnikov (2020) examined the 

connection among making a difference and stress among 

actual instruction educators. The creators reasoned that 

apparent making a difference was adversely connected with 

job pressure; likewise, Washburn, Richards, and Sinelnikov; 

moreover, presumed that apparent making a difference 

impacted teachers' mental necessities fulfillment. 

In conclusion from above literature review, Demir, Özen, 

and Dogan investigated the connection between kinship, saw 

making a difference, and joy; the creators looked at American 

and Turkish College Students in American schools. One of 

the concentrate's most fascinating ends was that in both the 

Turkish what's more, the American examples, the apparent 

feeling of making a difference was emphatically connected 

with joy. 

All in all, making a difference is by all accounts 

emphatically connected with psychological wellness. Higher 

levels of making a difference propose better ways of life and 

lower levels of despondency. 

Regardless, in any event, when some exploration 

converges the develop of making a difference with 

instructive issues, no exact investigations investigate 

rudimentary educators' apparent feeling of making a 

difference. The greater part of the flow research on making a 

difference centers around understudies, undergrads. 

Regardless, given the greatness that educators have and 

that weakening rates have become over the years, it would be 

fascinating to investigate educators' apparent feeling of 

making a difference. Low degrees of making a difference 

could be an expected clarification for educators ready to 

leave the calling. 

III.  METHODOLOGY  

Collection of Data and Data Analysis  

I carried out 30 Libyan teachers interviews. All interviews 

were carried out in person during April 2022 . To select the 

participants, I used a convenient sampling approach. I started 

with two Elementary teachers I had worked with in the past 

and then snowballed the rest of the participants. All teachers 

worked in private schools in Tripoli. I followed Charmaz's 

(2014) perspective of intensive interviews. Although it is a 

gently guided process, I approached the interview as a 

one-sided conversation (Charmaz, 2014). This approach 

allowed me to explore the participants' perspectives and lived 

experiences.  When conducting intensive interviews, I used 

an interview guide. Nonetheless, I treated  this interview 

guide as a flexible tool that could be revised as the different 

interviews progressed (Charmaz, 2014). The interview guide 

consisted of three main sections. In the first section, I 

explored why the participants decided to become teachers. I 

asked them about their professional trajectory and about the 

expectations they had when joining the profession. The 

second section of the interview guide had to do with what 

motivated them about the profession. I asked them, "What 

factors motivate you in your daily practice?"; "What are the 

most rewarding experiences yo u have had as a teacher?". In 

the third and last questions, I asked them about things they 

did not enjoy so much about the profession. Lastly, I ended 

all interviews with the same question: "If you were to live 

your life again, would you choose to be a teacher?" 

The data collection and analysis phases of the study 

proceeded simultaneously. I analyzed the data from the 

in-depth interviews; simultaneously, I interviewed the 

participants included in the study. All 30 interviews were 

transcribed using a word processor; I then used Atlas.Ti to 

code the 30 transcriptions. For this project, I used both 

Reflective and analytically. 

Analysis the Meeting 

To break down the meeting information, I acquired the 

way to deal with coding created by Strauss what's more, 

Corbin (1997). As per these creators, there are three principal 

stages in the coding system: open coding, hub coding, and 

specific coding. The cycle moved from (a) task of individual 

codes to pieces of information that conveyed discrete 

significance, (b) gathering of these codes into "hub" codes, 

and afterward (c) to articulations of topical assembly across 

the examinations. The coding process brought about 270 

open codes that were then assembled into 16 hub codes. I 
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then, at that point, chose to bunch these 16 hub codes into six 

groups. When I had inductively coded the records and limited 

the codes in to the six families: "Everything revolves around 

the cash presently", "Do embraces consider feeling 

esteemed?", "Basically my partners esteem my perspective", 

"I needed to have an effect… that didn't occur", "I'm a taxi 

educator", and, "Do I at any point have a place here? What do 

I bring to the table?". Table 1 shows the six families and the 

16 hub codes that I named in the coding process. 

One more gathering of creators was keen on investigating 

the connection between making a difference also, other 

mental builds. Connolly and Myers (2003) worked with 82 

representatives in different industry settings. The creators 

reasoned that both wellbeing and making a difference 

contributed measurably essentially to the fluctuation of 

occupation fulfillment. Dixon and Kurpius (2008) were 

interested in the connection among making a difference and 

stress, discouragement, and confidence. To investigate this 

affiliation, they overviewed 355 undergrad understudies. The 

creators reasoned that pressure, making a difference, and 

confidence impacted the fluctuation of discouragement 

scores. 

While taking a gander at these six families, I understood 

that every one of them with the exception of one ("At least 

my associates esteem my viewpoint"), obviously fit in 

Prilleltensky's (2019) conceptualization of making a 

difference: feeling esteemed and adding esteem. Hence, I 

chose to arrange the six families in terms of the two 

classifications that Prilleltensky proposed. In any case, I 

actually needed to make a choice about the family that didn't 

fit effectively in that frame of mind of Prilleltensky's aspects. 

The idea is being unreal of Professional Capital and 

Community esteemed by partners had to do with feeling 

esteemed and adding esteem. I chose to incorporate the 

family under Feeling Valued in light of the fact that I thought 

about that what made a difference was that educators felt they 

were esteemed by different associates; I couldn't support in 

the event that they added that worth. Out of the 5 pivotal 

codes remembered for the family, only one appeared to be 

more important for the Adding esteem aspect (Becoming a 

good example for more youthful educators); the other three 

were more applicable for the Feeling esteemed aspect. 

Subsequently, that was my reasoning for counting the family 

"Essentially my associates esteem my perspective" under the 

Feeling Valued aspect. 

IV. LIMITATIONS 

The issue of subjective examination and generalizability is 

as yet a challenged issue. While a few creators consider that 

subjective examination can lead mean to sum up, different 

scientists think about that "the objective of most subjective 

examinations isn't to sum up yet rather to give a rich, 

contextualized comprehension of some part of human 

experience through the escalated investigation of specific 

cases" (Polit and Tantano Beck, 2010, p. 1452). In any case, 

whether planned to sum up or not, the example size 

influences the capacity to move discoveries from one 

example to another. For this situation, considering that the 

COVID pandemic started in my hands on work, which 

suggested a higher educator responsibility, I expected to 

restrict the N of the subjective stage to as it were 23 members. 

Tracking down educators to talk with during the COVID 

Pandemic was more muddled than in the pre-Pandemic 

period. 

The truth of the matter is that a few educators were 

evaluated before the Pandemic and some were talked with 

after the Pandemic is likewise something that might have 

impacted the consequences of the study. Despite the fact that 

I got some information about their direction as teachers - 

every one of them were experienced educators - it is sensible 

to feel that school terminations might have influenced 

educators' feeling of making a difference. The Pandemic 

changed the functioning circumstances, and I am don't know 

how much the educators that partook in the review had the 

option to section and leave to the side the influence that 

COVID had on their work conditions. 

In conclusion, another potential restriction is that I chose 

not to incorporate the word 'making a difference' in the 

inquiries that I remembered for the meeting guide. I liked to 

try not to utilize the term since I didn't know what level of 

hypothetical information the members had concerning the 

build. In spite of the fact that I expected it was far-fetched 

educators had a conceptualization of the term, I thought it 

was smarter to utilize words, for example, 'esteem' that didn't 

have the hypothetical stuff that 'making a difference', 

comprehended as a build. 

Findings 

Interviewees shared the various reasons that made them 

need to become instructors. Most members communicated 

that they had grown-up playing to be 'the instructor and 

figured it would be enjoyable to do when they grew up. For 

example, Amal said, "When I completed secondary school, I 

didn't know what to do. The primary thing that rung a bell 

was my blissful days at school encompassed by cheerful 

instructors." The review members communicated that they 

conceived educating as a calling that would permit them to be 

imaginative and creative. For example, Mirriam announced, 

"I like to think fresh. I appreciate checking out at things from 

various points. I felt that as an educator, I would have the 

option to utilize that innovativeness". Jamal additionally 

alluded to the worth she provided for development and felt 

that showing would be an exceptionally powerful work: "kids 

change constantly, so that's what I felt instructing would 

permit me to unfurl every one of the features of my character. 

That's what I believed assuming children changed my 

instructing would have to change and advance, as well". Most 

educators, as Miriam and Amal, concurred that their 

organization didn't esteem that excitement and delight; that's 

what interviewees guaranteed regardless of whether you were 

an enthusiastic educator, it didn't have an effect in others' 
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eyes. 

In any case, Alaa made sense of that executives paid 

attention to his viewpoints in his school. It is fascinating to 

take note of that Luis was likewise a Head of Year for grades 

3-6 (a mid-level chief position). At the point when found out 

if he thought about that his voice was heard as a result of his 

double job - as an educator and center chief - he was unable to 

make sense of whether this was so. 

Educators, including Amal, Miriam, Jamal, and Alaa, 

made sense of that when they understood that no one minded 

regardless of whether they attempted to succeed, it step by 

step comprehended energy for the calling. A large portion of 

the instructors communicated that educating has become very 

requesting; "there are basically an excessive number of things 

you need to do. Each year there is something else desk work 

to finish, and you are approached to do more things for a 

similar compensation" (Flavia).  

In this study, instructors like Inés and Miriam felt 

overpowered by the calling's requests; they contended that 

the occupation has become more bureaucratized and less 

'cheerful.' Teachers thought about that the measure of work 

they were approached to do was out of line, particularly given 

the low compensations. As Alaa put it, "We are approached 

to accomplish such a great deal for close to nothing. No one 

wants to think about it assuming that you go above and 

beyond to more readily serve your understudies; all 

organization cares is that you are inside the study hall and that 

no kid gets hurt". At the point when gotten some information 

about kids not getting injured, Alaa added, "schools are 

presently so terrified of lawful cases guardians could have, 

that we are continually cautioned no to get as well near the 

children, to avoid either… It's so upsetting!". 

By and by, again Jamal showed an alternate demeanor. 

Despite the fact that he concurred that compensations were 

low, he thought about that educators likewise needed to 

concur that they partook in certain advantages, for example, 

longer paid excursion periods; in Argentina, educators are 

paid throughout their Summer get-away period and the colder 

time of year break. As indicated by Jamal, this is the sort of 

thing that would affect educators' pay rates. 

Educators concurred that this consistent trepidation 

additionally decreased their readiness to act independently. 

Instead of concluding what to do inside their homeroom, 

instructors presently really like to follow the orders from 'a 

higher place.' Alaa made sense of how she would offer her 

Administration novel thoughts. In any case, they would be 

consistently excused in light of being too 'unsafe.' When 

asked what 'unsafe' implied, Cecilia said that the organization 

didn't believe instructors should make illustration designs 

that had not been demonstrated viable. Educators have 

become so uncertain that they need to be shepherded by their 

organization; they have lost trust in their capacity to have an 

effect. 

 

 

Further Research 

As expressed in the presentation of this paper, the 

convergence of the develop of making a difference 

furthermore, schooling has not been broadly concentrated on 

in observational examinations. In this manner, we will 

propose different exploration windows that may as yet be 

open. It, right off the bat, would be intriguing to all the more 

likely report the connection among making a difference and 

different develops. For instance, we want to more readily 

figure out the idea of the relationship among making a 

difference and educator burnout. Do low degrees of making a 

difference covary with more elevated levels of burnout? Is 

there a causal connection among making a difference and 

burnout? 

Furthermore, this study zeroed in on educators' points of 

view concerning making a difference. In any case, as 

expressed in the presentation of this paper, school systems 

home a limitless number of connections between various 

entertainers. There are no observational examinations that 

have investigated the job of school pioneers and what they 

mean for educators' feeling of making a difference. Albeit in 

this review there was an extremely unobtrusive reference to 

educators feeling not esteemed by their bosses, it would be 

fascinating to investigate in more noteworthy profundity 

what school pioneers mean for educators' feeling of making a 

difference. 

Thirdly, and finally, it would be fascinating to all the more 

likely report how the personal social making a difference 

meets with instructors' expert job. How does their expert 

feeling of making a difference influences instructors' singular 

feeling of making a difference? Can educators' expert feeling 

of making a difference be exscinded from their feeling of 

making a difference as people, past their expert job? Could 

instructors at any point separate their expert job from their 

singular subjectivity, or are these two aspects and parts of 

their lives fundamentally entwine. 

REFERENCES 

[1] Ahlbrant, R. S. & Cunningham, J. V. (1979). A new public 

policy for public preservation. New York:  

[2] Praeger. Amundson, N. E. (1993). Mattering: A foundation 

for employment counseling and training. Journal of 

Employment Counseling, 30(4), 146-152.  

[3] Bachrach, K.M., & Zautra, A.J. (1985). Coping with a 

community stressor: The threat of a hazardous waste facility. 

Journal of Health and Social Behaviour, 26, 127.  

[4] Bandura, A. (1977). Self-efficacy: toward a unifying theory of 

behavioral change. Psychological review, 84(2), 191.  

[5] Bandura, A. (1993). Perceived self-efficacy in cognitive 

development and functioning. Educational psychologist, 

28(2), 117-148.  

[6] Bandura, A. (2006). Adolescent development from an agentic 

perspective. In F. Pajares & T. Urdan (Eds.), Adolescence and 

education: Self-efficacy beliefs of adolescents (pp. 1–43). 

[7] Greenwich, CT: Information Age. Biesta, G., & Tedder, M. 

(2007). Agency and learning in the life course: Towards an 

ecological perspective. Studies in the Education of Adults, 



      ISSN (Online) 2456 -1304 

International Journal of Science, Engineering and Management (IJSEM) 

Vol 10, Issue 2, February 2023 

26 

39(2), 132-149.  

[8] Boston Consulting Group. (2014). Teachers know best: 

Teachers’ views on professional development. Seattle, WA: 

Bill & Melinda Gates Foundation 

[9] Burke, R. J., & Greenglass, E. (1995). A longitudinal study of 

psychological burnout in teachers. Human relations, 48(2), 

187-202.  

[10] Charmaz, K. (2014). Constructing Grounded Theory. Sage. 

[11] Chavis, D. M., Hogge, J. H., McMillan, D. W., & 

Wandersman, A. (1986). Sense of community through 

Brunswik's lens: A first look. Journal of community 

psychology, 14(1), 24-40.  

[12] Chavis, D. M., & Pretty, G. M. (1999). Sense of community: 

Advances in measurement and application. Journal of 

Community Psychology, 27(6), 635-642 Collie, R. J., 

[13] Shapka, J. D., Perry, N. E., & Martin, A. J. (2015). Teacher 

well-being: Exploring its components and a practice-oriented 

scale. Journal of Psychoeducational Assessment, 33(8), 

744-756. 

[14] Connolly, K. M., & Myers, J. E. (2003). Wellness and 

mattering: The role of holistic factors in job satisfaction. 

Journal of employment counseling, 40(4), 152-160. 

[15] Cottrell, L. D., Jr. (1976). The competent community. In B.H. 

Kaplan, R. N. 

[16] Wilson, & A. H. Leighton (Eds.), Further explorations in 

social psychiatry. New York: Basic Books Daniels, D., & 

Strauss, E. (2010). Mostly I’m driven to tears and feeling 

totally unappreciated: Exploring the emotional wellness of 

high school teachers. Procedia – Social and Behavioral 

Sciences, 9, 1385–1393 . 

[17] DeForge, B. R., & Barclay III, D. M. (1997). The internal 

reliability of a general mattering scale in homeless men. 

Psychological Reports, 80(2), 429-430. 

[18] Demir, M., Özen, A., & Doğan, A. (2012). Friendship, 

perceived mattering and happiness: A study of American and 

Turkish college students. The Journal of social psychology, 

152(5), 659-664.  

[19] Dixon, S. K., & Kurpius, S. E. R. (2008). Depression and 

college stress among university undergraduates: Do mattering 

and self-esteem make a difference?. Journal of College 

Student Development, 49(5), 412-424. 

[20] Dueñas, M., & Gloria, A. M. (2017). ¿Pertenezco a esta 

universidad?: The mediating role of belonging for collective 

self-esteem and mattering for Latin@ undergraduates. Journal 

of College Student Development, 58(6), 891-906. 

[21] Egeland, B., Carlson, E., & Sroufe, L. A. (1993). Resilience as 

process. Development and psychopathology, 5(4), 517-528. 

[22] Elliot, G.C., Colangelo, M.F. & Gelles, R.J. (2005). Mattering 

and suicide ideation: Establishing and elaborating a 

relationship. Social Psychology Quarterly, 68(3), 223-238.  

[23] Elliot, G.C., Cummingham, S, M., Colangelo, M.F. & Gelles, 

R.J. (2011). Perceived mattering to the family and physical 

violence in the family by adolescents. Journal of Family 

Issues, 32(8), 1007-1029. 

[24] Pearson, L. C., & Hall, B. W. (1993). Initial construct 

validation of the teaching autonomy scale. The Journal of 

Educational Research, 86(3), 172-178. 

[25] Polit, D. F., & Beck, C. T. (2010). Generalization in 

quantitative and qualitative research: Myths and strategies. 

International journal of nursing studies, 47(11), 1451-1458.  

[26] Price, D., & McCallum, F. (2015). Ecological influences on 

teachers' well-being and "fitness." Asia-Pacific Journal of 

Teacher Education, 43(3), 195-209.  

[27] Prihadi, K. D., Chang, C. K., & Lyann, G. (2021). Keeping 

millennials from quitting due to work stress: The roles of 

mattering, commitment and entrepreneurship orientation. 

International Journal of Public Health Science, 10(2), 

445-450.  

[28] Prihadi, K. D., Lim, E. S., Chan, K. C., Lee, S. M., & Ridwan, 

A. (2021). Efficacy of working from home among urban 

professionals in Malaysia during the Pandemic: The robust 

predictive role of mattering. International Journal of Public 

Health Science, 10(1), 215- 220. 

[29] Prilleltensky, I. (2014). La adquisición de significado, 

valoración y prosperidad en la psicología comunitaria: de la 

cooptación a la mejora y la transformación. Psychosocial 

Intervention, 23(2), 151-154.  

[30] Prilleltensky, I. (2014). Meaning-making, mattering and 

thriving in community psychology: From co-optation to 

amelioration and transformation. Psychosocial Intervention, 

23(2), 151-154.  

[31] Prilleltensky, I. (2016). The laughing guide to well-being: 

Using humor and science to become happier and healthier.  

[32] Rowman & Littlefield. Prilleltensky, I. (2017). The Road to 

Mattering. Journeys to Professional Excellence: Stories of 

Courage, Innovation, and Risk-Taking in the Lives of Noted 

Psychologists and Counselors, 11.  

[33] Prilleltensky, I. (2020). Mattering at the intersection of 

psychology, philosophy, and politics. American Journal of 

Community Psychology, 65(1-2), 16-34. 

[34] Rayle, A. D. (2006). Do school counselors matter? Mattering 

is a moderator between job stress and job satisfaction. 

Professional school counseling, 206-215.  

[35] Reece, A., Yaden, D., Kellerman, G., Robichaux, A., 

Goldstein, R., Schwartz, B., ... & Baumeister, R. (2021). 

Mattering is an indicator of organizational health and 

employee success. The Journal of Positive Psychology, 16(2), 

228-248. 

[36] Richards, K. A.R., Gaudreault, K. L., & Woods, A. M. (2017). 

Understanding physical educators’ perceptions of mattering: 

Validation of the Perceived Mattering Questionnaire–Physical 

Education. European Physical Education Review, 23(1), 

73-90. 

[37] Richards, K. A. R., Wilson, W. J., Holland, S. K., & Haegele, 

J. A. (2020). The relationships among perceived organization 

support, resilience, perceived mattering, emotional exhaustion, 

and job satisfaction in adapted physical educators. Adapted 

Physical Activity Quarterly, 37(1), 90-111.  

[38] Roffey, S. (2012). Pupil well-being – Teacher well-being: 

Two sides of the same coin? Educational & Child Psychology, 

29(4), 8–17. 

[39] Rosenberg, Morris and B. Claire McCullough. 1981. 

“Mattering: Inferred Significance and Mental Health among 

Adolescents.” Research in Community and Mental Health 

2:163– 82. 


